A Comparative Study of Peer Teaching by Luk Hector & Hector Luk
A Comparative Study of Peer Teaching 
 
 
Hector LUK 
 
This is a comparative study of two groups of English language 
learners at a university in Japan.  The students were enrolled in 
the same course one year apart and both groups were involved in 
peer teaching as part of the course.  The study found that the 
results from the latter group were similar to those of the earlier 
group, supporting the earlier study’s finding that peer teaching 
was generally beneficial in moving language learners towards a 
deeper awareness and understanding of their linguistic abilities 
and taking responsibility for their learning.   
 
 For many years, researchers including Gartner, Kohler and Riessman 
(1971), Anderson and Boud (1996), and Boud, Cohen, and Sampson (2001) have 
promoted the benefits of peer teaching. For students to peer teach effectively, they 
must understand the material well before they can teach it to other students. The 
researcher agreed with Frank Oppenheimer (as cited in Delacôte, 1998) that “the 
best way to learn is to teach” (p. 2054). It was with the aim of promoting this idea to 
his students that this study was conducted. 
 In 2011, a previous study on peer teaching was carried out at Kwansei 
Gakuin University's Language Center. Eighty-eight students who were taking the 
Intermediate English (IM) course participated in the study. The researchers 
concluded that in general, the students found the experience of teaching their peers 
and being taught by their peers to be positive as it gave the students opportunities to 
take more responsibility for their language learning, and it made them aware of the 
importance of vocabulary and speaking skills to improve their English 
communication skills (Luk & Wang, 2011). This current study replicated the 2011 
study with a different group of students taking the IM course in 2012. The results of 
the two groups were compared and it was the aim of the researcher to see if the 
results from the 2012 group supported the 2011 study.   
 
CONTEXT 
 Twenty-two students between the ages of 18 and 20 at Kwansei Gakuin 
University in Japan participated in this study in 2012. The students were from the 
Humanities department and they were enrolled in the Intermediate English (IM) 
class offered by the Language Center in the Intensive English Program (IEP). The 
students' English level was equivalent to a TOEFL score in a range between 400 
and 450. Only a handful of the students planned to become teachers after they 
graduate from university.   
 For the peer teaching activity, students were placed into pairs and each pair 
chose a different unit from the class textbook. This was the same textbook used by 
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the 2011 group. Each student pair had to prepare a 30-minute lesson using any 
portion of the unit. As most of the students had no plans to become teachers, they 
were not expected to have any prior knowledge of planning a lesson. However, as 
recipients of teaching for at least the last twelve years, these students would 
certainly have opinions about teaching quality and the world knowledge of their 
peers. To assist in the preparation for their teaching presentation, the students were 
asked to fill out a lesson plan (Appendix A) in which they had to state the aim of the 
lesson (including any applicable grammar structures and communicative functions), 
the language skills being practised, and the lesson procedure. The researcher 
reviewed each lesson plan one week before the lesson presentation, clarified 
potentially problematic areas of the plan, and gave suggestions on how the lesson 
could be improved. After the student-teachers gave their lesson, they filled out their 
self-evaluation, while students who participated in their peer's teaching lesson were 
also asked to give their feedback (Appendix B) on the lesson.   
 
RESEARCH QUESTION 
 This study aimed to answer the following questions: 
 1. Are student experiences of peer teaching consistent with the previous  
  study of 2011? 
 2. Should the researcher continue with peer teaching activities in the  
  future? 
 
METHOD 
 At the end of the spring semester, the students in the IM class were asked to 
complete a questionnaire (Appendix C) regarding their experience of peer teaching. 
There were three parts to the questionnaire. Part One asked the students about their 
experience teaching their classmates, while Part Two was about being taught by 
their peers. Part Three asked students for suggestions for the peer teaching activity. 
Student comments presented in this study were from the 2012 questionnaire.   
 
RESULTS 
Part One (Students teaching their peers) 
 In both 2011 and 2012, a majority of the students surveyed had no previous 
peer teaching experience (84% and 95% respectively). Also in both years, most of 
the students (more than two-thirds) found the peer teaching to be enjoyable. In 2011, 
26% selected "very enjoyable", 45% chose "quite enjoyable", while in 2012 it was 
14% and 55% respectively (see Table 1).   
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TABLE 1 
Student Experience and Impression of Peer Teaching 
 2011 (N = 88) 2012 (N = 22) 
First time peer teaching 79 (84%) 21 (95%) 
   
Peer teaching “very enjoyable” 23 (26%) 3 (14%) 
Peer teaching “enjoyable”  40 (45%) 12 (55%) 
Peer teaching “ok” 23 (26%) 7 (32%) 
Peer teaching “quite boring” 2 (2%) 0 (0%) 
 
 One reason the students enjoyed the peer teaching activity was that they 
were getting a chance to do something they had not done before enrolling in this 
course. A student stated, "We were able to think about how to teach English in 
English. I didn't have this opportunities, so I enjoyed teaching my classmates." 
Another common reason was that even though peer teaching for the first time was 
challenging, the students found it to be beneficial for their language learning. One 
student thought, "It was difficult for me to teach our classmates, but this was very 
good experience. I learned how to tell important things in English. This activity is 
very useful." Another student said, "Because it is very difficult to do presentation 
with English, but after finishing it I felt glad to do it." Students were also 
encouraged by the reactions from their fellow classmates. "When I saw everyone 
enjoying activity, I found enjoyable. And after I explained, if they said "yes" and 
nod, I became happy." Another student commented, "I saw my classmates enjoying 
my class, I was glad it so much. And I haven't done a teacher until then, it's very 
fresh!" 
 For both years, 68% of the students responded positively to wanting more 
opportunities to peer teach (60 out of 88 students in 2011 and 15 out of 22 students 
in 2012). Most of these students were the same students who found the activity to 
be enjoyable. Some students thought it was a good way to help improve their 
communication skills. "We can learn not only how to teach but also how to 
communicate. Teaching is very good for all student study English." Others found it 
to be a good confidence-builder. "Through the presentation, I could do good 
experience and can get self-confidence." It was also an activity that was useful for 
students who wanted to become teachers themselves. "I want to be a person who 
can speak more in front of many people because I can get the step for becoming 
teacher. This opportunity is the chance that I can say about my opinion." Some of 
the students realised that in the process of preparing to teach others, they were 
improving their own skills. "I'll improve my English speaking skills by explaining 
something in English to classmates." 
 Naturally in doing peer teaching for the first time, many students were very 
nervous. They also encountered some other challenges. Some students came to 
understand better their own knowledge and abilities, and that it was necessary to 
improve their own skills before teaching others. One student remarked, "When we 
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teach something, we should know about that more than others. So, it is very useful 
to study something." Other students thought time management during their teaching 
session was an issue. Some students also could not gauge the linguistic level of their 
peers and became worried about whether their fellow students could follow the 
instructions or not. 
 In 2011, the first study found that the students thought the peer teaching 
activity helped to improve their speaking skill, vocabulary, and to a lesser extent, 
grammar. While there were similar results for speaking skill and grammar in the 
2012 group, students did not feel that that the peer teaching activity helped improve 
their vocabulary (See Table 2).   
 
Table 2 
Frequency of Student Perceived Improvement through Peer Teaching 
Skill 2011 (N = 88) 2012 (N = 22) 
Speaking 68 (77%) 20 (91%) 
Vocabulary 38 (43%) 2 (9%) 
Grammar 20 (23%) 6 (27%) 
Listening 19 (22%) 3 (14%) 
Reading 8 (9%) 1 (5%) 
Writing 4 (5%) 0 (0%) 
Others 7 (8%) 1 (5%) 
 Note. Students were allowed to choose multiple answers. 
 
 Students felt that improving speaking skills was necessary to be able to 
deliver a lesson in front of their peers. As one student put it, "I think speaking skill 
is very very important. Because even if I know many vocabulary, it is useless [if] I 
cannot communicate with English. So, at first I want to improve my speaking skill." 
Students who focused on teaching grammar in their lessons thought that 
understanding the grammar before the lesson was important in being able to explain 
it to other students. A few students also wanted to be more conscious of their 
classmates, and to understand their fellow students' position as language learners. 
Part Two (Being taught by peers) 
 Both groups had similar results in Part Two. On the whole, students in both 
groups had not been taught by peers before (90% in 2011 and 91% in 2012). Also, a 
majority of the students enjoyed being taught by their peers. In 2011, 43% chose 
"very enjoyable" and 36% "quite enjoyable;" and in 2012, the results were 45% and 
50%, respectively (see Table 3). This indicates that a higher number of students 
enjoyed being taught by their peers than teaching their peers. 
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TABLE 3 
Student Experience and Impression of being Taught by Peers 
 2011 (N = 88) 2012 (N = 22) 
First time being taught by peers 79 (84%) 20 (91%) 
   
Being taught by peers “very enjoyable” 38 (43%) 10 (45%) 
Being taught by peers “enjoyable”  32 (36%) 11 (50%) 
Being taught by peers “ok” 14 (16%) 1 (5%) 
Being taught by peers “quite boring” 4 (5%) 0 (0%) 
 
 Overall, students enjoyed the original ideas put forth by their peers as 
teachers. For the students, it was a positive experience having their teaching peers 
prepare something for the benefit of the class' language learning. They were happy 
that their teaching peers had put effort into understanding the students’ positions as 
language learners and making their learning experience enjoyable. One student 
stated, "I could enjoy it because classmates prepared very well, and other classmates 
participated in the class with positive attitude." Another student said, "My 
classmate's classes were very interesting and I enjoyed it very much. They tried to 
make me understand easily." 
 In 2011, when students were asked if they would like to be taught by their 
peers again, 74% (65 out of 88 students) responded positively. In 2012, a 
comparable proportion of students, 69% (15 out of 22 students), said ‘Yes’. It 
appeared that students felt that they could learn much from their peers and they 
appreciated having the opportunity to see their peers take on the role of teachers. 
The students valued hearing their peers' voices and opinions, and they liked to "have 
a chance of listening to all classmates speaking." 
 In regards to the problems of being taught by their peers, students in both 
groups had similar responses. The main difficulty faced by the students was being 
unable to understand their peer teachers. Sometimes this was due to instructions that 
were confusing or unclear, while at other times it was because the student teachers 
spoke too softly and some of the class could not hear what they were saying. One 
student commented, "Sometimes I couldn't understand what they wanted to say to 
us because of wrong words or small voice." 
Part Three (Suggestions) 
 There was a variety of suggestions given by students on how to improve the 
peer teaching activity. Things that were common between the two groups included 
giving students more time to prepare for the activity and more time to practise for it.  
Some students also wanted more time for the actual peer teaching. "If we have more 
longer teaching time, we can do more many things." In the 2012 group, some 
students wanted the researcher to decide the specific topic the students should teach, 
while a few wanted suggestions on how to teach a language class.   
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DISCUSSION 
 Although there was a considerable difference in participant numbers 
between 2011 (88 students) and 2012 (22 students), the questionnaire for both 
groups showed similar responses. One reason for this could be that all participants 
were students enrolled in the IM course. Students in these IM courses are similarly 
motivated and have similar levels of English (i.e., TOEFL-ITP scores). Also, more 
than half the students in the 2011 group and all the students in the 2012 group were 
from the Humanities department.   
 As in 2011, almost none of the students in 2012 thought the peer teaching 
was unenjoyable. Students did find the activity to be challenging in that they had to 
understand the material well before they could teach it to other students. To do that 
effectively, the student teachers also had to be aware of their peers' linguistic level 
before they could plan their lesson. As peer teachers, they realised there was a gap 
they had to bridge in order for their lesson to be successful. For many, this gap was 
their limited English speaking skill and not being able to explain the grammar they 
wanted to teach. The peer teaching activity had paved the way for students to be 
actively aware of their linguistic shortcomings and provided an additional reason to 
improve their English. In other words, the students had become active participants 
in their language learning. In regards to the fact that in the 2012 group, students did 
not feel that their vocabulary had improved as a result of peer teaching, the 
researcher could not find any apparent reason for the difference from the 2011 
group.   
 Students in both groups were even more positive about being taught by 
their peers than teaching their peers themselves. The most common reason for this 
positive feedback was ‘wanting to hear the variety of opinions that fellow students 
had.’ This seemed like a logical explanation, however another potential unstated 
explanation could be that it is easier and less stressful to be taught than to teach. 
Given that this was the first time for most of the students to be teaching to other 
students, nervousness was to be expected. Accordingly, peer teachers often could 
not communicate their ideas clearly, and even though this confused the student 
learners at times, the peer teachers themselves realised that this was a major 
weakness that they would like to overcome.   
 As for student suggestions, some students wanted more time to prepare for 
their lesson and some wanted class time to practise. Although these suggestions 
might seem valid from the students' point of view, in fact, students were given at 
least two weeks and up to two months to prepare for their lesson, depending on the 
student pair. Also, due to time constraints, it was not possible to devote more class 
time to student lesson practice. It would be more practical and beneficial to 
encourage and guide students to learn to have better time management. It would 
also be useful to provide students with more teaching resources and ideas to draw 
from. The teaching sessions were recorded on video, and if more time had been 
devoted to this activity, it might have also benefitted the students to critique their 
own performance after reviewing their teaching. 
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CONCLUSION 
 In the given context, the results from the latter group supported the earlier 
study's finding that, overall, peer teaching was beneficial. Students' attitudes 
towards the activity were mostly positive and the students became more aware of 
their personal linguistic shortfalls and learned to take on responsibility for areas 
they need to improve on. As such, peer teaching should continue to be incorporated 
into the learners’ education, because as Velez, Cano, Whittington, and Wolf (2011) 
observed, peer teaching not only brings about a change in the students and can 
improve their knowledge, it also changes the classroom environment into one that 
gives the students the freedom to express themselves in an active manner.   
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APPENDIX A: Peer Teaching Lesson Plan 
 
Intermediate English II - 
Teaching Presentation 
 
 
Lesson date: _________________ 
Name: __________________________ 
Partner’s name: ___________________  Partner’s contact: _____________ 
Partner’s name: ___________________  Partner’s contact: _____________ 
--------------------------------------------------------------------------------------------- 
Unit: __________ 
Section for lesson (include page number(s)): __________________________________ 
 
Aim of the lesson 
Grammar structure: ______________________________________________________ 
______________________________________________________________________ 
 
Communication function: _________________________________________________ 
______________________________________________________________________ 
 
Skill(s):  speaking    listening   reading   writing 
Lesson procedure 
Time  Activity  
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Potential problems: ______________________________________________________ 
______________________________________________________________________ 
______________________________________________________________________ 
______________________________________________________________________ 
 
Potential solutions: _______________________________________________________ 
______________________________________________________________________ 
______________________________________________________________________ 
______________________________________________________________________ 
 
Materials needed for lesson: _______________________________________________ 
______________________________________________________________________ 
______________________________________________________________________ 
 
Preparations students need to do before the lesson (homework, vocabulary, materials from 
the internet etc.) : 
______________________________________________________________________ 
______________________________________________________________________ 
______________________________________________________________________ 
--------------------------------------------------------------------------------------------- 
Self-evaluation 
______________________________________________________________________ 
______________________________________________________________________ 
______________________________________________________________________ 
______________________________________________________________________ 
______________________________________________________________________ 
______________________________________________________________________ 
______________________________________________________________________ 
--------------------------------------------------------------------------------------------- 
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APPENDIX B: Peer Teaching Feedback  
 
Intermediate English II - Teaching 
Presentation 
Lesson date: _________________ 
 
Presenter’s name: _________________ 
Presenter’s name: _________________ 
Presenter’s name: _________________ 
 
Unit: __________ 
 
 
 
1.  How easy was the lesson to understand? 
 
Very easy   Easy  Difficult   Very difficult 
 
2.  What did you like about the lesson? 
______________________________________________________________________ 
______________________________________________________________________ 
______________________________________________________________________ 
 
3.  Which activity was useful? How was it useful? 
______________________________________________________________________ 
______________________________________________________________________ 
______________________________________________________________________ 
 
4.  What did you learn from this lesson? 
______________________________________________________________________ 
______________________________________________________________________ 
______________________________________________________________________ 
 
5.  What suggestions do you have for the presenters? 
______________________________________________________________________ 
______________________________________________________________________ 
______________________________________________________________________ 
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APPENDIX C: Peer Teaching Questionnaire 
 
Major: ____________________________   Circle one:  MALE or FEMALE 
 
PART ONE: TEACHING YOUR CLASSMATES    (You  ?  Class) 
 
Q1.  Was this the first time for you to teach your classmates in English? 
1.  Yes   2.  No 
Q2.  How did you find (like) teaching your classmates? 
5.   Very enjoyable 
4.   Quite enjoyable 
3.   OK 
2.   Quite boring 
1.   Very boring     
* Others (please describe.) 
____________________________________________________________ 
 
Q3.  If your answer for Q2 is 5-3, please describe the reasons why you found it 
enjoyable.  If your answer for Q2 is 1 or 2, please describe the reasons why you 
found it boring. 
 
 
Q4.  Would you like to have more opportunities to teach your classmates? 
1. Yes   2.  No 
 
Q5.  If the answer for Q4 is “yes”, please tell us the benefits it had for you. 
 
 
Q6.  Did you have any difficulties when you taught your classmates? 
        ____________ 
       ____________ 
 
Q7.  Which skill do you think peer teaching can help to improve? 
7.  Vocabulary  
6.  Grammar 
5.  Speaking 
4.  Writing 
3.  Listening 
2.  Reading 
1.  Others  
 
Q8.  In order to be a better teacher to your classmates, what skills do you need to 
improve? 
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PART TWO: CLASSMATES TEACHING YOU (Classmates  ? You) 
 
Q1.  Was this the first time being taught by your classmates in English? 
1.  Yes   2.  No 
 
Q2.  How were your classmates as teachers? 
5.   Very enjoyable 
4.   Quite enjoyable 
3.   OK 
2.   Quite boring 
1.   Very boring     
* Others (please describe.) 
___________________________________________________________ 
 
Q3.  If your answer for Q2 is 5-3, please describe the reasons why you found it 
enjoyable.  If your answer for Q2 is 1 or 2, please describe the reasons why you 
found it boring. 
 
 
Q4.  Would you like to have more opportunities for your classmates to teach you? 
1. Yes   2.  No 
 
Q5.  If the answer for Q4 is “yes”, please tell us the benefits it had for you. 
 
 
Q6.  Did you have any difficulties being taught by your classmates? 
 
 
PART THREE: CHANGES FOR THE FUTURE 
 
Q1.  Do you have any suggestions to make the teaching activity more useful? 
 
Thank you very much for your cooperation.  ? 
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